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1. Policy Intent
PHONICS CURRICULUM INTENT - For all of our children to be fluent, confident readers and apply the sounds
taught (through Supersonic Phonic Friends) to all aspects of their learning so they become highly skilled readers.

READING CURRICULUM INTENT - For all of our children to develop a love of reading across all aspects of the
curriculum, by learning and applying skills through our VIPERS approach (Vocabulary, Inference, Predict, Explain,
Retrieve and Sequence/Summarise).

WRITING CURRICULUM INTENT - To develop independent writers across all genres and subject areas. This is
achieved through our Read-Write-Perform approach which enables all children to acquire the skills required, to
write confidently across the whole curriculum.

2. Curriculum Aims

Our English Curriculum aims to ensure that all children:
read easily, fluently and with good understanding
develop the habit of reading widely and often, for both pleasure and information
acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic conventions for
reading, writing and spoken language
appreciate our rich and varied literary heritage
write clearly, accurately and coherently, adapting their language and style in and for a range of contexts,
purposes and audiences
use discussion in order to learn; they should be able to elaborate and explain clearly their understanding
and ideas
are competentin the art of speaking and listening, making formal presentations, demonstrating to others
and participating in debate so that they can participate fully as a member of society

3. Statutory Requirements

Statutory requirements for the teaching and learning of English are laid out in the National Curriculum in England:
English Programmes of Study — Key Stages 1 and 2 (2014) and in the Communication and Language and Literacy
sections of the Statutory Framework for the Early Years Foundation Stage.

In the Early Years, children are given opportunities to:
e speak and listen and represent ideas in their activities.
e use communication, language and literacy in every part of the curriculum.
e become immersed in an environment rich in print and opportunities to communicate.

At Key Stage 1 (Years 1 and 2) children learn to speak confidently and listen to what others have to say. They
learn to read and write independently and with enthusiasm. They learn to use language to explore their own
experiences and imaginary worlds.

At Key Stage 2 (Years 3-6) children learn to change the way they speak and write to suit different situations,
purposes and audiences. They read a range of fiction, non-fiction and poetic texts and respond to different layers
of meaning in them. They explore the use of language in literary and non-literary texts and learn how the
structure of language works (using grammatical terminology).

4. Reading
4.1. Early Reading and Phonics
Phonics is taught explicitly in Early Years and Key Stage 1 and, where necessary, in Key Stage 2. We
follow the DfE validated programme ‘Supersonic Phonic Friends’ which ensures that young children will
be well-placed to read and spell words with fluency and confidence by the time they reach the end of
KS1.
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Phases 1 — 4 are taught in Early Years (starting from our School Nursery) and Phases 4 and 5 are taught
in Year 1. Following the completion of Phase 5 phonics, children begin learning the Year 1 spelling
curriculum.

Daily phonics teaching follows the structure of revisiting and reviewing previous learning; new teaching;
pupils practising their learning and application through reading and writing.

Children are taught to use their ‘supersonic phonic fingers’ for written words and ‘robot arms’ for oral
segmenting and blending as a strategy for segmenting and blending.

Characters, gestures and phrases from ‘Supersonic Phonic Friends’, are utilised within phonics teaching
to represent the skills involved (see Appendix 1). The resources make learning memorable for the
children.

Please visit https://www.supersonicphonicfriends.co.uk/ for more information.

Phonics is taught each day for at least 30 minutes and applied throughout other areas of the curriculum.
Tricky words are taught daily and discretely outside of the main phonics lesson. We follow the Big Cat
Collins Reading Scheme (in Early Years and Key Stage 1).

Books are closely matched to pupils’ current and previous phonics teaching, though reasonable
adjustments may occasionally be made—for example, a child who is still developing encoding skills in a
lower phonics phase but is a confident decoder may take home a book slightly ahead of their taught
content.

In Reception, sound mats typically include picture cues to support early sound recognition and
vocabulary development. As pupils become increasingly secure in grapheme-phoneme correspondence,
these visual prompts are gradually reduced to encourage automatic recall.

In Year 1, sound mats typically no longer include picture cues, allowing pupils to focus on the written
form and support increasing independence in reading and writing. However, where needed, picture-
supported resources may still be used for targeted support.

All children are grouped according to ability and these groups are assessed every 6-7 weeks using
Phonics Tracker.

Formative assessment takes place daily to support pupils in ‘keeping up’ and same day intervention is
provided when needed.

Pupil Progress meetings take place with the English Co-ordinator and/or Assessment Co-ordinator, every
half-term, and then targeted support/intervention is then used to support children who need to
accelerate their progress.

How is Reading taught across the school?
Reading is taught through an equal balance of word reading, fluency and comprehension.

In Early Years, early reading is taught primarily through daily phonics and supported by rich exposure to
high-quality texts. Children take part in daily shared reading of carefully chosen picture books, rhymes
and poems, which develop their language, comprehension and enjoyment of stories. Writing is closely
linked to reading, with high-quality texts and traditional tales used as stimuli for story structure,
vocabulary and ideas. As they progress through the phonics phases, pupils also engage in 1:1 reading of
their decodable reading books and take part in small-group reading to further strengthen decoding,
fluency and comprehension.
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In Key Stage 1, pupils continue to learn to read through daily phonics and develop their reading further
through daily whole-class Guided Reading sessions. These sessions focus on reading high-quality,
age-appropriate texts together and unpicking meaning with explicit attention to reading fluency, key
reading skills and the KS1 Reading Content Domains. Pupils regularly respond to texts whilst building
background knowledge, practising reading strategies and developing early comprehension.

In Key Stage 2, pupils also participate in daily whole-class Guided Reading sessions. They explore
ambitious, high-quality texts and develop their reading fluency, comprehension strategies and deeper
understanding of language and structure. Teaching is closely aligned to the KS2 Reading Content
Domains, with opportunities for explicit teaching of question types as well as mixed-practice tasks
requiring pupils to draw on a range of skills flexibly.

Across both Key Stage 1 and Key Stage 2, pupils benefit from rich oral discussion, including opportunities
to connect texts to themselves, other texts and the wider world. Lessons include teacher modelling,
thinking aloud, questioning and shared exploration of vocabulary and meaning.

Our Reading Spine is carefully designed to give children a rich and balanced reading diet across Years 1-
6, blending fiction, non-fiction and poetry.

The Guided Reading Spine is deliberately tied to the wider curriculum as we know that background
knowledge underpins comprehension.

In Years 3-5, Guided Reading includes a short novel studied in full, alongside other extracts and chapters
from different texts. This provides the right balance between deep, extended reading and broad
exposure to a variety of different texts.

Alongside this, poetry is woven throughout every year group, ensuring children engage with rhythm,
language, performance and meaning in varied forms.

Each class has an allocated set of class novels (or picture books in Year 1) which are read in full, ensuring
that children experience complete stories, strong characters and rich discussion.

We have chosen to repeat some authors across the years (e.g. Allan Ahlberg, Roald Dahl and Michael
Morpurgo) so that children can make connections in style, themes and voice. At the same time, a wide
range of authors, genres and cultures are represented to ensure breadth and variety. Classics from both
British and world literary heritage, such as Charlotte’s Web, Oliver Twist and Shakespeare stories, are
woven throughout the spine, giving children access to enduring texts that have shaped literature and
continue to inspire readers today.

The class novels are chosen not only for their literary quality but also for how they link with our school
values and themes.

Pupils are provided with one-to-one reading sessions with the Class Teacher or Learning Support
Assistant. In Early Years and Key Stage 1, all pupils are monitored on a one-to-one basis every week. In
Key Stage 2, our Lowest 20% are prioritised more frequently across the week but all pupils are monitored
on a regular basis. During this time, we focus on developing pupils’ word recognition, fluency and
comprehension. We use the Big Cat Collins reading scheme (in Early Years and Key Stage 1) and Rising
Stars reading scheme (in Key Stage 2). These schemes ensure pupils practise reading books which are
closely matched to their ability. Certificates are awarded to pupils as they progress through the reading
scheme.




The Reading Environment

In Early Years, texts are displayed and easily accessible for pupils in the environment. In addition, high-
quality resources are available, in the provision, for pupils to build their communication, language and
literacy as well as independently apply and showcase their understanding of shared texts.

Each classroom has a high-quality reading area which contains a range of fictional, non-fiction, familiar
and wider curriculum themed texts. Each area showcases the breadth of texts shared across school.

5. Writing

5.1.

How is Writing taught?

In Early Years, children move from mark-making to forming letters, writing their names, and beginning
to write simple words before progressing to captions and sentences. This development is supported
through rich exposure to high-quality picture books, traditional tales, drawings and cartoons, which act
as meaningful stimuli for writing. Teachers model writing daily and all children are invited to Drawing
Club, where their ideas are guided and extended. Expectations and support are carefully differentiated
based on each child’s developmental stage and phonics phase.

As the year progresses, children begin to write simple text types such as instructions and postcards.
Writing opportunities are also woven throughout provision, with adults modelling, prompting and
encouraging writing during high-quality interactions.

In Key Stage 1 and Key Stage 2, pupils follow a sentence-level curriculum designed to help them master
sentence construction before writing extended text types. They engage in activities such as dictation,
sentence imitation and deliberate practice to build fluency, accuracy and confidence. Once secure at
sentence level, pupils apply these skills within longer pieces.

Dictation is used purposefully to support the component skills of writing. In phonics, it enables pupils to
apply taught grapheme—phoneme correspondences in spelling, supporting transcription fluency. In
English, dictation reduces the cognitive load of composition, allowing pupils to focus on accurate
sentence construction, including grammar and punctuation, while also developing a sense of sentence
structure through exposure to well-formed spoken models.

Across both key stages, children follow a ‘Read-—Write—Perform’ process to produce half-termly
extended pieces of independent writing for a range of purposes, audiences and genres across the year.
Text types are carefully selected, progressive and sequenced across the school to ensure pupils build on
prior knowledge and develop an increasingly sophisticated understanding of structure, language
features and effect.

Grammar and punctuation are taught primarily in context, linked closely to the text type and purpose
being studied, and planned progressively across the year (see class English Planners).

Read-Write-Perform

Read-Write-Perform is a journey and process which allows developing writers at Golborne Community
Primary School to use meaningful contexts to understand how we use the English language and then
being able to apply that knowledge creatively to bring their own work to life.

The Read-Write-Perform journey follows this process:

Benchmarking = Deconstruction = Reconstruction = Proof-Reading and Editing 2>
Evaluate - Perform




Benchmarking
This stage involves the teacher reviewing pupils’ prior knowledge around the text-type/style of writing
to be taught.

This provides teachers with an assessment opportunity to inform subsequent planning and groupings.

Deconstruction

This stage involves deconstructing a high-quality exemplar text(s) in the style of the chosen text-type
(genre) for both vocabulary meaning and choice and the main characteristics (features)/structure of the
text-type.

Reconstruction

This stage involves the teacher modelling high-quality writing based on the previous learning and pupils
practising. At this point, specific sentence-level teaching with a focus on grammar and punctuation
teaching (in context) also takes place. During this stage, the children begin to plan and draft their own
independent writing.

Editing and Proof-Reading

This stage involves the teacher modelling how to proof-read and then edit/propose changes to a piece
of work. Children will reflect and correct their work for spelling, punctuation and grammatical errors
and develop their ability to edit their work for further effect. Editing often takes place as and when
pupils are writing their independent piece. Children are encouraged to edit through various strategies
including: with the teacher, independently and collaboratively with their peers.

Evaluate
At this stage, the children evaluate their independent writing against the text-type characteristics
expected.

Perform

This final stage allows the children to perform their work for a real audience. Children develop their
speaking and listening skills and understand the importance of rehearsing. They are taught to use
intonation, tone, volume and body language appropriately.

Displays and Working Walls
Year 1 — Year 6 classrooms have a ‘Read-Write-Perform’ display to celebrate children’s independent
writing.

In addition, every classroom has an English Working Wall which displays elements of the writing process
such as features of the text-type (genre); examples of modelled writing and any specific grammar and/or
punctuation teaching.

How is Handwriting taught?

Early Years

In the Early Years, children regularly engage in activities that blend music, movement and dance to
develop the gross and fine motor skills required for writing. These opportunities support coordination,
body control and confidence, helping to prepare children for successful handwriting.

Children are taught discrete handwriting daily (approximately five minutes), separate from the phonics
lesson (as timetabled either whole-class or in small groups). The sequence follows the Supersonic Phonic
Friends handwriting families in the following order: Curly Cal, Len’s Ladders 1, Len’s Ladders 2, and Zippy
Zag Zag.
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Where developmentally appropriate, some children are introduced to pre-cursive (lead-in lines) in the
Summer term when they demonstrate sufficient fine motor readiness and letter formation security in
order to support a smooth transition into Year 1.

Books - Reception

In the Autumn Term, children begin using books with half blank and half wide-lined pages (15mm),
allowing those who are not yet ready to use baselines to continue developing mark-making and gross
motor control on unlined space while others begin to explore simple line use.

From the Spring Term, children are introduced to clear baseline awareness on wide lines to support
early transcription skills.

Where pupils experience difficulty with letter placement, targeted supports are provided, including
highlighted baselines and visual formation prompts and start/end dots are used to reinforce and support
correct orientation and positioning.

By the Summer Term, the majority of pupils transition to writing on wide lines, although blank space
remains available for those who are not yet developmentally ready.

Use of Whiteboards in Handwriting Lessons

When teaching handwriting, the teacher explicitly models first. Whiteboards may be used by the
children selectively as a short rehearsal tool during guided practice; however, all pupils are expected to
apply their learning in books for main recording. When used, whiteboard pens should be similar in size
to a standard pencil to support accurate grip development.

Capital Letters
In Reception, the teaching focus is on securing accurate formation and control of lowercase letters, as
these form the foundation of early writing.

Capital letters are introduced gradually and meaningfully alongside this, rather than as a primary focus.
Children are supported to recognise capital letters in context, including in their own names,
environmental print and through teacher modelling during shared writing.

As children’s control of lowercase letter formation develops, explicit teaching of capital letter formation
is introduced alongside their application in meaningful writing contexts. Children are taught that capital
letters differ in size and formation from lowercase letters and should not be treated simply as enlarged
versions.

As children continue to develop increasing control, opportunities are provided to use capital letters in
meaningful contexts, particularly in name writing and, from the Spring Term onwards, at the beginning
of simple sentences through a gradual and supported introduction.

Year 1

In Year 1, handwriting continues to be taught explicitly through short, daily sessions. We use wider lines
in Year 1 English books and handwriting books to support early transcription skills (12mm). In wider
curriculum subjects, where writing demands are lighter and often scaffolded, children use standard
8mm books. This also supports transition to Year 2 expectations.

Systematic pre-cursive lead-in teaching is introduced in Year 1 using the Letter Join programme. The
sequence follows the Letter Join family order: Curly Caterpillar, Long Ladder, One-Armed Robot, and Zig
Zag. Regular practice ensures fluency and consistency in letter formation.
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Books — Year 1

In Year 1, children continue to develop and practise handwriting skills using wide-lined books. Teachers
model letter formation using a visualiser or flipchart and pupils then practise and apply learning within
their books.

Where pupils experience difficulty with letter placement, targeted supports are provided, including
highlighted baselines and visual formation prompts and start/end dots are used to reinforce and support
correct orientation and positioning.

Use of Whiteboards in Handwriting Lessons

Whiteboards are used very minimally and only as part of targeted intervention, for example to provide
additional rehearsal opportunities for pupils who need to practise formation errors or build confidence
before recording in books. They are not used as a main recording tool.

Capital Letters

In Year 1, there is explicit teaching and revisiting of lowercase letter formation with lead-in lines.
Alongside this, capital letter formation is explicitly taught and practised. Teaching continues to
emphasise correct use in context, particularly for proper nouns (e.g. names), the personal pronoun ‘I,
and sentence demarcation, ensuring that children apply their skills within purposeful writing.

Year 2
In Year 2, handwriting continues to be taught explicitly through regular, short sessions (at least three
per week).

Children begin to join letters, building on the pre-cursive foundations laid in earlier years.

Books — Year 2

In Year 2, children typically move to standard line spacing (8mm), reflecting their increased control and
consistency in handwriting. Teaching continues to take place in books, with additional support (such as
highlighted baselines or visual cues) provided where needed to secure accurate placement and joins.




Use of Whiteboards in Handwriting Lessons
Whiteboards are no longer used in handwriting sessions, as pupils are expected to record in books to
build fluency, stamina and presentation.

Horizontal joins

Watch and practise horizontal joins
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Year 3 and Beyond

From Year 3 onwards, most pupils no longer require discrete daily handwriting sessions, as core
transcription skills are typically established. Instead, handwriting is reinforced and further developed
through application across the curriculum, particularly within spelling, punctuation and grammar work,
extended writing and written tasks in other subjects.

Teachers continue to model the expected handwriting style and maintain high expectations for
presentation at all times. Regular opportunities are provided for pupils to refine their diagonal and
horizontal joins, with a growing focus on fluency, legibility and writing stamina.

Handwriting remains under ongoing review. Where pupils have not yet achieved the expected standard,
or where gaps in letter formation, joins or presentation persist, targeted intervention and additional
practice are provided to ensure all pupils develop a fluent and legible handwriting style. This may include
additional practice sessions, the use of scaffolds such as highlighted baselines or formation cues and
focused teaching to address specific gaps in letter formation, joins or presentation.

Pen Licence
Our approach to handwriting, presentation and basic skills is supported by the ‘Pen Licence’ which
allows children who consistently present their work neatly, using cursive joined writing, to write in pen.

Teacher Modelling

Teachers’ modelling should be on lines and match the handwriting style being formally taught to the
children at that stage (e.g. no lead-in, lead-in/pre-cursive or fully joined), ensuring consistency and
progression across the school. In addition, the phonics sound mats available for the children to use
should also model the same formation.

Handwriting Assessment Tracker

Our Handwriting assessment tracker is used from Reception to Year 2 to monitor letter formation and
identify pupils requiring targeted intervention. Where gaps persist into Key Stage 2, appropriate support
continues to ensure pupils develop secure, fluent handwriting.




5.4. Posture and Pencil Grip
Pupils should be taught to sit correctly at a table, holding a pencil comfortably and correctly.

SITTING POSITION
Sit with a straight

back, not leaning
The table reaches to over the page
below elbow height

Sit right back
in the seat

Keep feet flat on
the floor Pull the chair
close to the

il table

THE TRIPOD PENCIL GRIP
1) Grip the pencil with your index finger and thumb with the nib pointing away.

2) With your free hand, spin the pencil from underneath.
3) Use your middle finger to support the underside of the pencil.

Both right and left-handed children will be encouraged to use the tripod grip which allows the pen/pencil
to be held securely whilst allowing controlled movements of the pen/pencil nib.




LEFT-HANDED CHILDREN

We recognise that left-handed children may find it difficult to follow right-handed teachers as they
demonstrate letter formation (and vice versa). Therefore, teachers will demonstrate to left-handers on
an individual or group basis.

Left-handed pupils should sit to the
left of a right-handed child so that
they are not competing for space.
Pupils should position the paper/book
to their left side and slanted, as
shown.

Pencils should not be held too close to
the point as this can interrupt pupils’
line of vision.

/ Extra practice with left-to-right
exercises may be necessary before
pupils write left-to-right

* Paper position for left-handed children automatically.

Spelling, Punctuation and Grammar (SPaG)

In Early Years and Key Stage 1, the teaching of spelling (encoding) is closely linked to the teaching of
phonics (decoding). Spelling across Year 2 — Year 6 is taught using Spelling Overviews (Spelling Shed)
which are in-line with the National Curriculum. Children practise their spellings regularly and also as
homework using Spelling Shed (Year 2-Year 6). We recognise that handwriting is closely linked with
spelling, therefore, the practising of words, rules and year group statutory and non-statutory words
occurs often in the context of handwriting lessons.

Every Friday, children in Year 1 — Year 6 are assessed on the spelling/phonics rule/words for that week
as well as some previously taught spellings and/or common exception words using spaced retrieval
practice.

Grammatical awareness, sentence construction and punctuation are mostly taught in context, through
the use of high-quality exemplar, model texts. However, when appropriate, grammatical awareness,
sentence construction and punctuation are taught discretely (with modelled examples) and reviewed.
Coverage of objectives is mapped for each year group using our English Planners and Planning
Sequences.

Where appropriate, teachers may use the Alan Peat ‘Writing Exciting Sentences’ in order to build upon
and develop the range of sentence types that children use in their writing.

6. Speaking and Listening

Children are taught to speak clearly and convey ideas confidently using Standard English. They should learn to
justify ideas with reasons; ask questions to check understanding; develop vocabulary and build knowledge;
negotiate; evaluate and build on the ideas of others; and select the appropriate register for effective
communication. They will be taught to give well-structured descriptions and explanations and develop their
understanding through speculating, hypothesising and exploring ideas. This will enable them to clarify their
thinking as well as organise their ideas for writing.
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Opportunities for pupils to build their speaking and listening skills occur every daily and include the use of
collaborative learning strategies, pupils’ explaining their thinking and reasoning; pupils debating (for example,
during Key Stage 2 Debate Days) and through performing (for example, at the end of the Read-Write-Perform
process).

7. Assessment
7.1. Phonics

Children are grouped according to phonics’ ability and these groups are assessed every 6-7 weeks using
Phonics Tracker. Formative assessment takes place daily to support pupils in ‘keeping up’ and same day
intervention is provided when needed. Phonics Screening Checks are also utilised with our Year 1 cohort
and Year 2 re-sit pupils to measure progress.

. Reading

In Early Years and Key Stage 1, all pupils are monitored on a one-to-one basis every week. In Key Stage
2, our Lowest 20% are prioritised more frequently across the week but all pupils are monitored on a
regular basis. During this time, we focus on assessment of pupils’ word recognition, fluency and
comprehension. Tracking of pupils’ book bands also takes place.

Summative assessments take place three times a year using NFER assessments and past SAT papers
(Year 2 and Year 6).

. Writing

Following completing a piece of independent writing, pupils’ writing is assessed by the teacher using
year group teacher assessment frameworks. These frameworks are used to gather evidence of pupils’
independent application of the skills taught as well as inform gaps in knowledge/subsequent teaching.

Summative SPaG assessments take place three times a year using NFER assessments and past SAT
papers (Year 2 and Year 6).

. Spelling

Spelling is assessed weekly through spelling quizzes, which include both the current spelling focus and
previously taught spelling rules and words to support long-term retention. In addition, teachers
complete diagnostic spelling assessments to identify spelling patterns and rules that are not yet secure.
These assessments inform future teaching, enabling teachers to revisit gaps through retrieval practice,
spelling lessons and subsequent assessments.

. Handwriting Assessment Tracker

Our Handwriting assessment tracker is used from Reception to Year 2 to monitor letter formation and
identify pupils requiring targeted intervention. Where gaps persist into Key Stage 2, appropriate support
continues to ensure pupils develop secure, fluent handwriting.

Parental Involvement

1)

In Early Years and Key Stage 1, children take home a ‘Supersonic Phonic Friends’ parent/carer ‘Learning
Leaflet’ informing parents/carers of the ‘spelling for the sound’ which will be taught the following
week, with words which contain this focus sound. Accompanying resources are also sent for
parents/carers to practise reading and writing words with their child.

English homework (including a yearly spelling overview broken down into half-terms and access to
Spelling Shed) is provided for children every week and parents/carers are encouraged to support
children in their work at home. Tasks are designed to allow pupils to review and practise the learning
taught in school. In KS2, pupils also have access to Learning by Questions to practise and review
grammar and punctuation objectives taught in school.
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Reading Records are utilised to communicate one-to-one reading both at home (at least three times
per week) and at school.

A high-quality reading book is sent home weekly. From Early Years to Key Stage 1, Big Cat Collins is used
and these books are closely matched to pupils’ reading ability. In Key Stage 2, Rising Stars is used.
Pupils are assessed on their fluency and understanding of the text, before the book is changed.

Parents/carers should sign when their child has read three times in a week.

Phonics workshops are organised throughout the year to aid parents/carers in supporting their child
with reading and writing at home.




Appendix 1 — Supersonic Phonic Friends

Phases 1-5
We are going to listen with Len (hands as ears action).

We are going to see it with Sam (eyes action).

Phases 1-5

Seb, Bill and Ben
We are going to segment with Seb (chopping/robot arms action). Ty W

We are going to build with Bill (fist building action). ). © o

< NS
We are going to blend with Ben (left to right sliding of finger J (/‘ ’)
action). c LIS

o

Phases 2-5 (may refer to during Phase 1)

We are going to read with Rex (book action).

We are going to write with Ron (pen action).

Phase 4 Jazzy Jack and Magic Mack

Let’s blend with Jazzy Jack (jazz hands action) and
Magic Mack (microphone action).

‘ ‘ 4'\ Suze and Mitch
\'f(,‘{

>
f—“ R =

Phase 5

Cheeky Sneaky Sid Let’s choose to use with Suze (thinking/point to head action).

We are going to switch with Mitch (fingers on either hand clicking
action)

Phases 2-5

Tricky Tess
Phases 2-5
(torch flash light for

Here he is... Cheeky ) looking closely action)
Sneaky Sid (paws up

in alternative
movements action).
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Appendix 2 — VIPERS
Vocabulary — 1a 2a

Infer — 1d 2d
Predict — 1e 2e
Explain — 2f 2g 2h
Retrieve — 1b 2b

Sequence — 1¢ Summarise — 2c¢










